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and it should occur in contexts to which it is relevant; (4) learning is mediated by tools and signs;
and (5) learning is an inherently social-dialogical activity (Cunningham, Knight, & Watson, 1994; Savery & Duffy, 1995) .
Resource based learning is the proponent of constructivism in a way that it encourages learners to explore and construct new knowledge depending on their own needs. From the digital technologies stand point, RBL is inferred as the use and application of available assets to support varied learning needs across contexts (Beswick, 1979; Doiron & Davies, 1998; Hannafin & Hill, 2007; Haycock, 1991) . After all, RBL is not a learning pedagogy, but instead it is an approach to a process through which epistemologically different, but grounded, learning models are enacted (Hannafin & Hill, 2007) . Thus, RBL should be positioned as an alternative approach that can be embedded into any learning models, preferably constructivism-related models.
The issue brought to the table by the proponents of RBL is that information from digital technologies should be considered as integral learning resources. Textbooks seem to dominate learning resources because of their congruence with established curriculum objectives (Breivik, 1996) . However, with the advancement of digital technologies, information in these environments is not only massive but also growing exponentially accurate (Hannafin & Hill, 2007) .
It is very promising nowadays to see that blogs, wikis, and other web 2.0 forms are growing to become an essential source of information across a wide range of learners. Part of the reasons is because information in digital technologies is easy to access, share, and produce (Counts, 2006) . Additionally, digital technologies make it possible for users to access public information such as historical documents, weather information, and government reports (Hannafin & Hill, 2007) . This information was once impossible to access by publics because it was kept at centralized repositories that were far away from them. Thus, RBL emerges as a systematic approach to help teachers and students maximally make use of the power of digital technologies to help them construct knowledge that is aligned with educational objectives. Several important notes need to be highlighted regarding the components of RBL instructions in an EFL class. Due to constructivist nature of RBL, teachers need to ascertain that learning goals demonstrate higher order thinking skills and problem solving abilities (Campbell et al., 2002) . Although learning goals are the interpretation of English curriculum, they should stimulate students to become active producers of English knowledge and skills.
Artifacts in RBL should be challenging but realistic for students (Campbell et al., 2002) .
In an English speaking class, for instance, an English drama performance can be a good artifact.
Not only do students learn how to act, they also learn how to evaluate their pronunciations and analyze common English expressions. Interestingly, students can explore abundant resources about drama in English with digital technologies.
Creating and following timeline is essential in RBL. A good timeline should guide students to progress through the RBL cycle systematically. It should also set realistic dates and
